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MOTIVATION IN COLLABORATIVE LEARNING

Importance of motivation among students and teachers and their collaboration is crucial
nowadays. It is an important element for modern development if both teachers and students
want to be up-to-date. It is necessary to pay attention to feedback from both sides. Teachers
and students are two actors who make the time of learning productive if they are equally
motivated to take the most out of the process. Teachers are the source of knowledge that can
be shared with the students and other teachers. In collaboration teachers find the ways to work
on external and internal motivation of students who have difficulties in group work.

Collaborative learning is a complex process where goal setting and motivation are closely
interrelated. Students lack necessary skills as there are high-contributing and low-contributing
ones. Motivation works differently for both. Teachers are concerned about assessment as
collaborative learning is a complex process where students need to work as a team and practice
as many skills as possible. The process of learning makes them unequal and shy.
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Knowledge and the process of studying have become
a highly discussed issue all over the world. Nowadays we
are greatly concerned with the question of motivation that
leads to knowledge obtaining. What is more important for
teachers is knowledge sharing. Living in technological era
makes us feel some necessity of being up-to-date.

State standards of education in the 21% century put
forward new requirements for teaching foreign languages.
These requirements arise under conditions of globaliza-
tion, i.e. the global process of integration and unification
in the fields of economy, politics and culture, which
covers all aspects of society, people living in different
countries and on different continents. The modern world
offers a lot of opportunities for teachers to find new ways
to realize their potential. This allows them to travel, to
broaden their views and gain experience.

Formulation of the problem. We often speak about
motivation as the main challenge that a teacher has to
overcome [6]. Being teachers we forget how much it
matters for students to be interested not only in the subject
but what is more important in the process of learning. It
should not be some kind of obligation that is put on them
during the process of studying. As teachers we think that
we control the situation in the class but it is quite different
because without students’ interest there is no use trying to
move on [1]. How is it possible to generate motivation
and why is it so important especially collaborative
learning process?

Literature provides us only with basic obstacles
influencing the effectiveness of collaborative learning
(CL). It happens because the obstacles have been
investigated through the position of one participant of the
process, either a teacher or a student.
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Collaborative learning can be defined as a set of
teaching and learning strategies promoting student
collaboration in small groups (two to five students) in
order to optimise their own and each other’s learning [4].

To achieve this purpose, teachers have tried to
organise different types of collaborative activities in their
classroom teaching. Over the last decades, research has
demonstrated that CL can promote academic and social
educational outcomes.

The purpose of this article is to analyze the essence
of collaborative learning and obstacles in motivation as its
significant part in forming proper skills of collaboration
among students.

Subject Matter Outline. Research of various scholars
[3; 4; 6] has shown that students encounter several problems
during collaboration. Students lack collaborative skills as
one of the common problems reported in the CL literature
at various levels of education.

Earlier studies have identified several problems that
teachers encounter when applying CL in the classroom.
There are two problems affecting CL effectiveness:
organisation of collaborative activities, and assessment of
learning.

Firstly, teachers face challenges while structuring
collaborative activities such as monitoring students’ on-
task behaviour, managing group-work time, providing
relevant materials, assigning individual roles, and
establishing teamwork patterns of behaviour.

It is necessary to have some knowledge that you can
share. The next step about collaboration means to create
knowledge within the system. It is stated that
«...knowledge management is fundamentally about
making the right knowledge or the right knowledge
sources (including people) available to the right people at
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the right time» [2]. Sharing is one of the initiatives we all
have to keep in mind. It will make us perfect leaders. It
can turn the routine of teaching into the adventure of
searching constant improvement of working conditions
and understanding what we all are doing.

As for the knowledge management tools used in
universities and at work in general we can say that people
are not using much of these. But they are trying to do
their best to use some of these to facilitate the process.
There are a lot of departments at the university and there
is Intranet to communicate with different departments, to
let the students know about the tasks and to share the
tasks and to find some documents people need in their
work that are usually located in the university network.
Every department is responsible for its work. Sometimes,
still, it is necessary to communicate face-to-face to solve
the problems or to discuss something.

Scientists state that analysed material about preparation
of collaborative activities of teachers in various contexts
revealed insufficient attention of teachers to organising
collaborative work such as determining group norms and
facilitating activities. Furthermore, research demonstrated
that a large number of primary teachers often place
students in groups and let them work together without
preparing students to perform collaborative activities
productively.

Secondly, teachers frequently find it difficult to assess
students” performance and achievements as they
implement CL in classrooms at all levels of education.
Teachers reported that the criteria or rules for assessment
lacked transparency and concreteness. Furthermore, the
lack of assessment tools to measure collaborative
performance of every group member may cause student
disappointment about the transparency and equality of the
assessment [4].

The problems that teachers encounter will likely also
affect collaborating students. This relationship between
problems experienced by teachers and by students is,
however, rarely addressed during previous research. If
teachers, for example, are unsure about how to monitor
students® group discussions, and cannot adequately
intervene when necessary or model appropriate pattern of
collaborative behaviour, this will probably affect the
quality of the collaborative process as experienced by
students.

When both teachers and students do not pay a lot of
attention to the collaborative aspects of CL, they may
experience a number of obstacles to the effectiveness of
CL as follows:
lack of collaborative skills;
free-riding;
competence status;
friendship.

Lack of collaborative skills. Students state that when
they started to work in groups, they did not know how to
collaborate effectively. Their lack of collaborative skills
such as accepting opposing viewpoints, giving their own
explanations, providing and receiving help, and
negotiating prevented them working productively in
groups.

Free-riding. The students indicate that, when collabo-
rating on group assignments, some peers contribute most,
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while others work less, and some did not even put in
effort when completing their own tasks. This negatively
affect students’ collaborative experiences. Some students
don’t care about group work and the tasks given to them.
Teachers are concerned about unequal participation in
group tasks. The free-riding has a negative impact on the
learning behaviours of all group members. For example,
high-contributing members did not use time to help
others.

Competence status is another obstacle to effective CL.
High-status students in their learning groups were
generally believed to be active, competent or senior. They
were often influential members whose ideas were mostly
accepted by the majority of their fellow group members
without dispute. Therefore, they tended to underestimate
the intellectual capacity of low-status members, thus
dominating the group.

Friendship. Friendship relations in groups are an
obstacle to effective collaboration. Students describe that
feelings of friendship in the group sometimes distract
them from working seriously. They become less self-
disciplined and critical.

Conclusions and perspectives for further research. The
results of the present study seem to call for special
attention by educators to balance the cognitive and
collaborative aspects of CL. Integration of these aspects
may help to ensure the social interaction. When students
are unskilled in collaboration, they are unable to
contribute fully to the assigned tasks.

A learner has to have a very strong motivation as it
influences his/her further learning and attitude towards
the language [5]. Students realize that being in the class
and learning English and doing the tasks they can form
self-expressing atmosphere, and feel that the structure and
essence of the language learning is their own creation.
They rule what is going on. They should take some self-
directed steps to control their activities outside the class.
Their participation characterizes internal motivation.
External motivation is characterized by the role of the
teacher who should be some kind of a significant other
whose attitude towards the language, his teaching and the
learners forms the students’ perception of the course [3].
There always exist dual objectives to learn for
development and to keep the students being motivated.

There should be some kind of connection that leads to
feedback. Students should feel free to express themselves
the way they like. They can share the stories that
happened to them during last weekend and so on and so
forth. Speaking in public causes fear and doubts,
especially if the student has to tell about his/her
professional issues. It may be difficult to pay attention to
every student and his/her needs, though to make progress
they have to understand that speaking and communicating
is the best way to step forward [4].

One of the ways make everybody be involved is the
task of preparing some news to tell in English. It may be
about international or local news. The matter of news can
leave nobody indifferent. Thus, every student may be
interested in being the part of the process. Teaching
requires special attitude as the subject is connected with
the special issue matter in the field of study.
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Games of asking and answering are very useful.  meet for the first time but be always sure that all students
Students can bring something themselves whether it is  are treated equally.
about photos of some celebrities they admire and want to The main aspects of successful motivation in
tell about or the songs they like with the lyrics so  collaborative learning: tolerance, which is not only about
everybody can sing. Then it is possible to discuss the the way a teacher treats a students, but how a teacher
main idea of the song. For social workers it is a useful ~make all students respect each other in the process of
model of finding the problem and showing all possible learning; self-perfection and development of the students;
way outs. Use different ways of breaking the ice if you the atmosphere of activity, and positive energy.
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MOTHUBALIA Y IPOLECI KOJIABOPATHBHOI'O BUBUEHHSA

Momusayis € 8axciusum KOMROHEHMOM OJii CMYOeHmI8 [ SUKIA0auie y cucmemi 6UsYeHHs Mogu. Buxnadauw i cmyoemm €
uacmuHamu OOHIEl cucmemu, 0e KOJiCeH eleMeHm Giiepac 8ajicaugy poib Osi O0CACHEHHs NO3UMUBHO20 Pe3Vabmamy 8 npoyeci
Kkonabopayii. ¥ cyuacnomy ceimi 01 6UKIA0AYA 3A60AHHI MOMUBAYL] CIYOEHMI € NeGHUM SUKIUKOM. B3aemoodis npuzeooums 00
NOWLYKy HeoOXiOHOT Modeni nogedinKu, wob 3acmocysamu muny MOmueayii 0a Ypaxyeanus pisHux munie noeedinku. Cmyoenmu
CmMarnms MOMUBOBAHUMY, SAKWO SUKIA0AY NPABUILHO CMABUMb Yili, POZNOOIIAE 3A80AHHA i A0EK8AMHO 3ACOCO8YE CUCHEMY
OYIHIOBAHHSL.

Knrwuoei cnosa: momusayis, korabopayis, 6uS4eHHs,; NPAKMUKA, CAPULHAMMSA, 360POMHILL 36 "A30K.

E. [I. Ocrapmiiuyk,
YHY um. I[lempa Mozunvl, 2. Huxonaes, Ykpauna

MOTUBALHUA B MPOLECCE KOJJIABOPATUBHOI'O U3YUEHUSA

Momusayus  A6nAemMc  BANCHLIM KOMNOHEHMOM Ol CMYOEHmo8 U npenooasameneil 8 CUCMeMe U3YYeHUs A3bIKA.
Ilpenodasamenv u cmyoenm A61A10MCA YACMAMU OOHOU CUCTEMDbL, 20€ KAXHCObILL NeMEHN Uspaenm 8AX*CHYI0 POib 015 O0CHUNCEHUS
NO3UMUBHO20 pe3ynbmama 6 npoyecce Koanabopayuu. B coepemennom mupe 0na npenodasamens 3a0aia MOMUSAYUU CMYOEHMOS
CMAHOBUMCS ONpeOeleHHbIM 6bI3060M. B3aumoodeticmeue npueooum xk noucky Heobxooumou mooenu nogederus, ymoosvi NPUMEeHUMb
munbl Momueayuy O1s yuemad pasHvlx 6u00e nosedenus. Cmyoenmvl CMAHOBAMCA MOMUSUPOBAHHLIMU, eClu Npenoddasameid
npasuaIbHO CMAsum yeau, pazodem 3a0anue U npUMeHsen a0eK6ammyio CUCIeMy OYeHUBAHUS.

Knroueswvie cnosa: momusayus; KoLabopayus, usyienue; npakmuxa, 60Cnpusmue, 0Opamuas céssb.

Peyenszenmu: Memaninos O. IL., 0-p. neod. nayx, npogecop,
I'pumkosa P. O., 0-p. neod. nayx, npogecop.
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