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Dramatization in Language Learning 

Dramatic activities do not only mean putting on plays in 
front of a passive audience. So-called dramatization of 
dialogues and short sketches occasionally produced in a 
classroom is not the item. They are also activities which give a 
student the opportunity to use his own personality in creating 
the material. Dramatic activities draw the ability of a student to 
imitate and express himself. They draw his imagination, his 
capacity to use in life some previous experience. 

That is really so, because each person has a different life 
and certainly brings different ideas into the class. The people 
communicate in life, they are alive with their different lives, 
views, ages, manners, level of education and interests. 

That is why we should take into account all: speed of 
reaction, sensitivity to tone, anticipation etc. We need to know 
if the difference in ages probably matters or not. Ifs interesting 
to clear up whether we can influence a person or are 
influenced by it, whether we help a person or are helped by it. 

That is why in teaching it is rather significant to draw 
some emotional content into language teaching, we use so-
called situations in the belief that if a sentence has been 
correctly formulated once, a use can also be found for it. We 
are sure the form to be the first, then meaning comes. 
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Grammar structures may be correct but sometimes they are useless and 
unnecessary, inappropriate in real life. 

If we take a simple example that is used on the initial page of nearly every 
textbook – is this a pencil?, we can say that it is correct, but unnecessary because 
cannot be asked as a question, but probably as a provocation. Certainly, it is silly to 
ask evident things. And not a question itself is wrong but a reason is, though we can 
ask if we don't believe that it is a pencil. Meaning should not be confused with 
structure. Meaning goes fluently from one structure to another in the most elusive 
way. For example the statement – It's 6 o'clock, might be a command – "Get up!", 
a warning – "You should be in a hurry", a form of persuasion – "Don't you think it 
is time to leave? In all these examples the statement "It's 6 o'clock" takes different 
meanings, which depend on the speaker's intention and his attitude to another 
speaker. It can be also an answer to a question. We are to learn correct structures, to 
teach the students their usage, but to teach them meaningfully from the very 
beginning. The teacher should encourage the students to look at the language at a 
different angle, to go behind the words to the actions they like to dramatize and 
perform in the language, using the patterns of behaviour. But the students need to 
be aware of the total situation which is considerably more interesting than the mere 
physical setting. Let us take any physical environment (for example, "Going by 
train"). It is certainly not necessary to speak only about the schedules, arriving, 
departures. People in a train can speak about the weather, about their friends and 
relatives, discuss social and political gossips, deceive each other, or tell the true 
facts and even play roles of non-existing persons. They can even ask somebody to 
marry someone or divorce. It's important to mention that people can be nervous or 
sleepy, shy, merry and people's feelings and attitudes colour their language. For 
example it is difficult to teach exclamatory language, because it can express or 
disapproval or surprise, or enthusiasm etc. You must not forget to teach the 
intonation which is associated with the feeling. 

Mood and feeling also influence the grammatical form of what we say. 
We should also pay attention to the student’s role and his place in 

dramatization. In our life we always find ourselves in different positions: sometimes 

  never mind 

Eg.:  It doesn't matter don't be at raid 

  don't worry 
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making decisions, planning the tasks, sometimes giving orders or carrying out 
somebody's orders etc. When dramatizing, the roles can also change Eg.: "At the 
dentist's" A dentist can say to a nurse: "I want you to take the X-ray of this 
patient" (It is a command). Then a patient becomes nervous and a polite request 
comes: "Will you put your head back?". Then the dentist's wife is on the phone, she 
is arguing with her husband and asks him for money (he is a poor suffering 
husband, in this situation he is a depended person). 

It's necessary to make a conclusion that we open our mouths to speak and 
someone will listen to us. The listener is a person and we should not ignore him. In 
such communication there is one more positive moment: dramatization helps us to 
keep all the students active all the time, but it is difficult for a teacher, because it is 
rather complicated to make checking-up. The teacher cannot allow himself to gain a 
false sense of achievement by dispersing his energy in all directions. Dramatization 
obliges him to stay on the edge of what is going on, helps to get rid of the boredom 
and diffidence that come from being forced to stay passive all the time. There is no 
place for stereotype responses, set-up discussions, pre-planned arguments in which 
everybody speaks and nobody listens. 

Dramatization activity is rather motivating because it draws human resources of 
the class and everybody behaves in his own way and it causes unique results. 
Nobody can predict what exactly will be practiced, what ideas will be given. It 
enjoys the students greatly. In class we certainty try to predict some of the language 
(grammar structures, words, phrases) but it is only one part of the activity. The 
other part consists of spontaneous creation, chance discovery, imagination. It de-
pends on the intellectual level of students, their age and their will to work. 

It's necessary to underline the place of the activity. Traditional sitting on chairs 
at the tables and desks, standing around – work against the successful use of 
dramatic activities. Not always a teacher can change the layout of the room, but he 
can try to get his students probably to shift furniture out of the way, or decorate the 
classroom. Different activities require different arrangements. When the activity is 
going well it can lead to bad control. It should be best cut off prematurely. The 
slight tension and frustration thus created often find an outlet in talking about what 
was not done but might have been done if the students had been allowed to go on. 
There are some exercises in which the students must decide who they are, where, 
why they are doing the action.  

Imagine: (topic "Travelling")  
that you are: 
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1) carrying a heavy suitcase in one hand and an umbrella in another, 
2) trying to open a window in the carriage of the train, 
3) looking through a keyhole in a hotel room, 
4) trying to catch a train, having 3 minutes before departure. 
Certainly an actor must communicate with all necessary in this situation people 

and they are to reply in their own (taking their experience into consideration) way. 
Such drama activities don't allow us to be bored: they force us to take as our 

starting point fife, not language and "life" means all subjects because it has no 
subject barriers. 

When having such kind of work, a teacher can face some difficulties. One of 
them is as follows: we must deal with the students of two types – rather talkative or 
very silent, having no wish to communicate. The best way to overcome such a big 
problem is to go on with drama activity, paying no special attention to them. Often 
the students themselves begin working, or can be influenced by their fellow-
students, because this type of activity is rather interesting. If this fails, a teacher can 
turn the attention of the audience and say that his (her) dramatization is very 
expressive and emotional. After such a compliment a "difficult" student realises that 
it is necessary to work and to think. There is another problem: if you have a group 
work, it would be better not to force the students to play definite roles, because they 
can feel uncomfortable (it depends on their well-being or self-esteem). Let them 
decide themselves, they must choose the roles which suit them best. Besides in 
these activities there are no wrong ways of doing things, in the absolute sense. We 
teach the students to react and interact spontaneously, without feeling that they are 
to be penalized for wrong things or grammar mistakes. It should be mentioned once 
more that this kind of work is rather interesting and the students are fond of it. Let 
us imagine and develop the situation given above: "in a train" Divide the class into 
pairs. One member of each pair is to be a conductor, the other – a "difficult" 
passenger. A teacher should give the students time to discuss what they are going to 
do, then let them begin. Although a passenger is very "difficult", the conductor 
doesn't lose his self-control and responds politely and helpfully. Nevertheless, the 
tension increases. Then the situation can be developed. The students can support 
either a passenger or a conductor. Some of them simply observe the situation, 
others comment on it, exchange the opinions, criticise the conductor or blame the 
passenger. The conflict develops and grows gradually from a "normal" to a 
"heated" level. 

After such dramatization it can be useful to have a general discussion with the 
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whole class about reasons for conflict between people and the way to stop it. 
The language teacher should take advantages of this kind of work, because 

drama activities do not need any special equipment or anything else. All that is 
needed – is a room full of human beings with a desire to communicate. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


